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Session I: Innovative aspects 
in the CV to the CEFR

The action oriented approach and the learner as a social agent



The Common European Framework of Reference
for Languages (CEFR) is the international standard
that defines linguistic competence. It is used
throughout the world to define students' language

skills.

It approaches learning, teaching 
and evaluation from the use of 

language in the real world. 
Provides comparable terminology 

and levels

It presents a positive approach to 
linguistic competence. It is not 

prescriptive and allows adaptation 
to contexts and needs.

The levels are used internationally 
to define learning objectives. It 
promotes research by setting 
common European guidelines.

Impact of the CEFR 

publication

(Figueras, 2012)



THE CEFR

Uses of the CEFR Criticism received 

Teaching curricula and textbooks.

Assessment.

Teacher training.

Assessment tools (scales).

Concept of mediation is introduced but not 

further elaborated in the descriptors.

Lack of balance between levels (some levels 

are more elaborated than others).

Ambiguous formulation in some descriptors.

The CEFR is not prescriptive and is not designed 

to provide a level, but rather to provide a 

linguistic profile.



The Companion Volume

The Companion Volume is not a new CEFR. It 

introduces new scales and reformulations of 

some of the existing scales.



• A pre-A1 level is included.

• New scales.

• The title and wording of some of the descriptors are 

modified (the concept of the "native" speaker as a model is 

eliminated, gender neutrality is adopted) 

• “Plus” levels are defined and descriptors are added by levels.
DeJong (2018)



Critical 

thinking

What does this mean for 
teaching, learning and 

assessment?

An adaptation to the skills
required in the 21st century

Knowledge of 

the media and 

the internet
Global 

awareness 

multicultural 

vision
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The language user  as a social agent : 
consequences in teaching and assessment 

What is a social agent?

A language user who performs tasks (and not necessarily, or exclusively linguistic 

tasks) with different circumstances, in different contexts and in specific fields.

Although the use of the language takes place within linguistic activities, these linguistic activities are 

not isolated, but are part of a social context that gives them meaning. This action-oriented approach 

takes into account all the resources (cognitive, emotional and motivational) and all the abilities of 

the language user.



The language user as a social agent : 
consequences in teaching and assessment 

Culture: Spanish

German

English

French

Spanish



Receptive 

skills

Productive 

skills

Mobilisation of 

language 

resources
Compresión lectora Expresión escrita Comprensión

auditiva

Expresión oral

The language user as a social agent : 

consequences in teaching and assessment 

Reading Writing Listening Speaking



The language user as a social agent : 
consequences in teaching and assessment 



Mobilisation of 

resources - linguistic 

and non-linguistic

Interaction : 

negotiation of 

meaning

Mediation : social 

agent

The language user as a social agent : 
consequences in teaching and assessment 



Mobilisation of resources -

linguistic and non-linguistic

from a multicultural and 

multilingual vision

Interaction: 

negotiation of 

meaning

Mediation : Co -

construction of 

meaning

The language user as a social agent : 
consequences in teaching and assessment 



Interaction with others fosters learning, 
context is important for learning, is it the 

same in your language? Do your classmates 
know other languages? Can other languages 

help you understand/remember this concept?

What does this mean for 
teaching, learning and 

assessment ?

Encouraging students to engage with the culture(s) of 

the language they are studying

Greater dynamism in the classroom, we encourage 

students to take an active role in their learning: 

looking for resources, analysing them, using their 

own resources

Multiculturalism fosters global citizenship and 

empathy. Is it the same in your culture? Are 

there other cultures in the classroom?

In the classroom you learn by doing, searching, being active. In assessment, it is assessed through 

portfolios, peer evaluation, evaluation based on tasks or scenarios and oriented towards extrapolating 

what is being assessed to real life.



Reasoning process in the validity argument (Manual for Test Development and Examining of the Council of Europe, 

2011)



New scales

Online interaction

Mediation

Multilingual and multicultural competence



Online communication scales

Online communication has two main characteristics that explain the need for independent scales:

(1) Communication is mediated by a machine,

(2) It is multimodal.

Online conversation and 

discussion

(open and social)

Goal oriented online 

transactions and 

collaboration

(towards a goal)

B1: Can make personal online postings about 

experiences, feelings and events and respond 

individually to the comments of

others in some detail, though lexical 

limitations sometimes cause repetition and 

inappropriate formulation

A2: Can make simple online 

transactions (such as ordering goods or 

enrolling on a course) by filling in an 

online form or

questionnaire, providing personal 

details and confirming acceptance of 

terms and conditions, declining extra 

services, etc



Mediation scales

The CEFR already included mediation, although it did not do so explicitly, in the notions of co -construction of meaning in interaction and

the learner as social agent

In the Companion Volume, mediation appears more explicitly, adding to interlinguistic mediation, the concept of mediation related to

communication and learning, as well as social and cultural mediation.

mediation of 
texts

Mediation 
Strategies

Mediation of 
concepts

Mediating 
communication

• Relaying specific information

• Explaining data

• Processing text

• Translating a written text in speech

• Translating a written text in writing

• note taking

• Responding to creative texts

• Facilitating collaborative interaction with peers

• Collaborating to construct meaning

• Managing interaction

• Encouraging conceptual talks

• Linking to previous knowledge

• Breaking down complicated information

• adapting language

• Amplifying a dense text (providing examples,

etc.)

• Streamlining texts (extracting essential

information)

• Facilitating pluricultural spaces

• Acting as an intermediary in informal situations

• Facilitating communication in delicate

situations and disagreements



Plurilingual and Pluricultural competence scales

Multilingualism : knowledge of several languages or the 

coexistence of different languages in a given society.

Plurilingualism : simultaneous presence of two or more languages in the 

communicative competence of an individual.

Building on plurilingual

repertoire

Building on pluricultural

repertoire
Plurilingual comprehension

B1: Can explain in simple terms 

how his/her own values and 

behaviours influence his/her views 

of other people’s values and

behaviours

A2: Can mobilise his/her limited 

repertoire in different languages 

in order to explain a problem or 

to ask for help or clarification.

B1: Can extract 

information from 

documents written in 

different languages in 

his/her field, e.g. to 

include in a 

presentation.

Multicultural competence places the emphasis on society, pluricultural competence on the individual



Session II: The four modes of 
communication and the four 

language skills



The four modes of communication

Council of Europe (2020: 33):

“With its communicative language activities and strategies, the CEFR replaces 
the traditional model of the four skills (listening, speaking, reading, writing), 
which has increasingly proved inadequate in capturing the complex reality of 
communication. […] Activities are presented under four modes of 
communication: reception, production, interaction and mediation.”

Descriptor scales and descriptors are now grouped according to the four 
modes of communication, focusing on the function of the activity.



The four modes of communication and 
the four skills

What is the relationship between the four modes of communication and the 
four language skills?

The four language skills (listening, reading, speaking and writing) are still 
necessary “tools” for teaching, learning and assessment, while the four
modes of communication represent the four macro-functions or the purpose
of communication. (see Council of Europe 2020: 33)



The four modes of communication

Council of Europe (2020): Common European Framework for Languages: Learning, Teaching, Assessment. Companion volume, 34.

https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-teaching/16809ea0d4



The four modes of communication and 
the four skills

As far as reception and production are concerned, the four skills are here 
activated in an isolated format.



The four modes of communication and 
the four skills



The four modes of communication and 
the four skills

In interaction the interlocutors will listen to a statement (listening) and react 
to it orally (speaking), but they could also react in a written format (writing), 
e.g. by writing in a chat or replying by email at a later stage

Secondly, a person might first read a text and react to it in writing (e.g. email 
correspondence) or in speaking (e.g. giving somebody a phone call after 
having received their email).



The four modes of communication and 
the four skills



The four modes of communication and 
the four skills

In mediation the different partners involved in communication may draw 
upon different written and oral sources, negotiate meaning with their 
partners and co-construct concepts, i.e. all four language skills are involved.



The four modes of communication and 
the four skills

Fischer / Wolder (2021: 14) 



The four modes of communication and 
the four skills

A situation of mediation exemplifies the complexity of human 
communication and the different skills required, going beyond linguistic skills 
and drawing also upon a variety of transferable skills.



The four modes of communication and
the four skills

Fischer / Wolder (2021: 14) 



The four modes of communication and 
the four skills

Mediation requires the use of the four language skills, aspects of grammar 
and vocabulary, but also pragmatic competence and intercultural aspects. 

Content plays an important role in successful situations of communication at 
university and in the workplace.

This needs to be considered when developing meaningful tasks for teaching, 
learning and assessment which (should) simulate real-life situations of 
communication in order to prepare our learners for the needs of their future 
academic and professional career.



Sample of a mediation task



Sample of a mediation task



Sample of a mediation task



Sample of an
online com-
munication task



Sample of an
online com-
munication task



Word of caution
• Make sure the topic does give advantage to some candidates over others.

• Be careful with controverted topics.

• Make sure the activities are not only authentic but liable to be 
extrapolated.

• Ensure the construct is represented (avoid under-representation).

• Take the practical aspect into consideration.

• Carefully design assessment criteria and train raters to ensure reliability.

• Take the type of assessment into consideration (achievement, proficiency, 
placement, etc)



How should a valid meaningful

exam look like:

Authentic/realistic

Practical

Designed for the target group

With clear goals

Encouraging co-construction of

meaning

What aspects should be 

considered

Context

Situation

Target group (needs analysis)

Communication goals

Role of the candidate/s

Tasks (how many? What sort of

tasks)

Look at the checklist for tasks in the drive (Checklist for tasks: GULT Project https://www.ecml.at/ECML-

Programme/Programme2008-2011/Guidelinesfortask-baseduniversitylanguagetesting/tabid/4373/language/en-

GB/Default.aspx)

Is performance 

extrapolable to

real life?

Can it be 

generalised?



Day 2



Session I: Minimum standards in 
language testing

Basics of psychometrics in university language teaching and testing



Minimum standards in language testing

Validity reliability

Authenticity practicality

Washback

Usefulness



Test tasks must be 

relevant and 

representative of the 

field of use

The characteristics of 

the candidate's 

performance need to 

show evidence of his 

competence

Observed scores reflect 

relevant characteristics 

of the candidate's 

performance

Observed scores reflect 

expected scores (what 

the candidate would be 

able to do on other 

parallel tasks and with 

other raters) (reliability)

Expected scores can be 

generalized to the 

candidate's 

performance in a 

linguistic context



Validity is not a property of a test, but of the use of that test for a purpose.

Therefore, validity refers to the use of the test and the interpretation of its results.

There are different degrees of validity

Validity can be measured



Reliability is a necessary condition for validity, they are complementary aspects

Reliability answers the question: how much of the candidate's performance is due to 

measurement error or factors unrelated to the measured language ability?

A reliable test may not be valid

BUT

A test cannot be valid if it is not reliable.



Factors Affecting Reliability:

Factors related to the method used

Factors Related to ratings and raters

Factors related to the candidate's attributes (attributes not related to language proficiency)

Unforeseeable and temporary factors (related to the administration of the test)

Reliability cannot be claimed if there is no measurement



Descriptive statistics for our tests

Mean: average of the dataset

the mean says that if your neighbour has two cars and you have none, you both have one car

Median: the middle of the set of numbers

Mode: the most common number in a dataset

Graphical representation: histograms

Useful to see at first glance how our exam worked

to look at the behavious of raters

to look at the correlation of skills (a bit trickier but perfectly accesible)



Normal distribution

Right skewed distribution

Left skewed distribution

For which tests would these distributions be desirable?

Examples from Carr, 2008)



Tests with objective marking (generally speaking, this will be listening and reading tests)

<7% (the distractor is not working) 

(10% if we are looking at 4 options)

DI

FI

Distractor analyses

.30-.70 optimal

.20-.80 good (as long as DI is also

good)

>.40 optimal

.30-.39 good

.20-.29 items needs revising

<19 revise or discard the item

Cronbach’s

Alpha

>.80 optimal

>.70 acceptable

Susceptible to number of items



Consistent rating scales

Rater training

Productive skills

Training of raters

Familiarization with the test and test 
tasks

Familiarization with the CEFR and the
assessment scale

Introduction to rater tendencies

Gold standards

Written/spoken performances (at least
5 at different performance levels –
borderline productions)

Discussions and cut score setting –
expert commitee

Development of

rating scales

Piloting -

validation





Session II: Constructive
alignment



Inverse design is to identify the learning needs 
and define the objectives in terms of "real 
world", designing curriculum, learning activities 
and assessment accordingly.

Constructive alignment is coherence between 
curriculum design, teaching, and assessment.

In constructive alignment , we start with what we want the student to 

be able to do in the real world, and from there, we decide what 

activities and content will be necessary for the student to be able to 

achieve this goal.

Learning 
activities

Evaluation

Learning 
objectives

( Biggs , 2003, 2011)

(North, 2018)



Coherence in the curriculum

Assessment: descriptors as evaluation criteria... but... be 

careful! The framework was not designed for this, we need to 

adapt it to our context and needs.

Learning objectives: CEFR descriptors.

Learning activities: action-oriented approach.

Learning 
activities

Evaluation

Learning 
objectives



Constructive alignment

In this teaching – learning –
assessment cycle the learner
(as a social agent) is at the 
centre of the activity, 
co-constructing meaning with 
their peers



Constructive alignment and course design

Syllabus development – option 1:

1. Identifying needs

2. Defining the learning objectives (“intended learning outcomes”)

3. Specifying teaching methods

4. Developing teaching and learning activities

5. Developing assessment tasks

Assessment tasks need to be in line with the learning objectives, the classroom activities 
(teaching) and the learning.

(see also: Richards’ definition of “forward design” – Richards 2013) 



Constructive alignment and course design

Syllabus development – option 2:

1. Identifying needs 

2. Defining the learning objectives (“intended learning outcomes”)

3. Developing assessment tasks

4. Specifying teaching methods

5. Developing teaching and learning activities

Assessment tasks need to be in line with the learning objectives, the classroom activities 
(teaching) and the learning.

(see also: Richards’ definition of “backward design” – Richards 2013) 



Using the CV to help us design tasks: example



Practical example: exam for 12-year-old students

VC Descriptors
Appendix 6: Examples of use of 

online interaction and mediation 

descriptors

Relevant Descriptors for young 

learners

Appendix 3: qualitative 

characteristics of spoken 

language

What do we want the apprentice to 

do? We choose the descriptors

How do we teach to perform these 

tasks in the classroom? We design 

curricula , learning tasks

How do we evaluate? We design 

the evaluation tasks

Appendix 4: assessment 

scale for written texts



Our students are learning English at a B1 level, 
they will use English for travelling (leisure) and 

to interact with children their age in other
countries



The  learner must be able to...

Convey in writing (in language B) specific and relevant information contained in direct informative 

texts (written in language A) on familiar topics ( Conveying specific information in writing ) .

Summarize with simple language (in language B) the main content of direct texts (in language A) on 

familiar topics ( transmitting written text orally )

You can ask a member of the group the reasons for their opinions ( Collaborating to build meaning )

You can talk in simple terms about how certain things that may seem "strange" to you in another 

sociocultural context, may seem "normal" to the other people involved ( Use of the multicultural 

repertoire ) .

You can make online descriptions of social events, experiences and activities related to links and 

media and share personal feelings ( Online discussions and conversations )



Relevance of descriptors for age group 11-15

Appropriate 

topics

with 

support



Appendix 6: Examples of use of online interaction and 
mediation descriptors



Appendix 3: qualitative characteristics of spoken language



Appendix 4: evaluation scale for written texts



Task - The overarching task is for the students to prepare a 
cultural trip to Spain for some German students. To do this 

they must:

1.Work in groups and look for information online in Spanish about 5 traditional festivals that are celebrated in Spain.

2.Summarize the most relevant information about these 5 festivals in English to be able to send it to the group of German students.

3. Decide as a group discussing in English which of the festivals might be more attractive for German students of the same age.

4.Discuss which of these festivals might be strange to German students and why.

5.Choose one of the festivals among the members of the group and leave a voice message for the German students recommending 

this festival and informing them about the region where it takes place and about the dates .



Assessment:

Yes No

The information in the text read was summarised

The text of the summary was coherent and well developed with everyday vocabulary and small 

errors that could make reading difficult but did not hinder comprehension

Discussion was encouraged and there was active participation

Discussion about cultural similarities and differences was encouraged

Pronunciation was intelligible and they were able to convey the message

By the teacher, self-evaluation, peer evaluation, etc.



Which type of tasks should we aim for …

Meta task/parent task

Sub-tasks:

Listening

reading

Spoken interaction

Written interaction

Integrated or isolated? Combination of both? 

Look at the checklist for tasks in the drive (Checklist for tasks: GULT Project https://www.ecml.at/ECML-Programme/Programme2008-2011/Guidelinesfortask-

baseduniversitylanguagetesting/tabid/4373/language/en-GB/Default.aspx)

What type of exam are 

we developing?

Is it aligned to the CV?

Is it aligned to teaching

and learning

objectives?



Recap: where is the CV taking us?

Teaching

teaching and learning based on tasks linked to the 

real world and therefore adapted to each context , 

each user , each reality .

Assessment

integrated skills, task based or scenario based, 

multimodal and with the use of ICT.



Resources

European Center of Modern Languages 

VITbox Project

METLA Project

GULT Project

additional descriptors

https://www.coe.int/en/web/common-european-

framework-reference-languages/bank-of-

supplementary-descriptors

CEFR and CV 

https://www.coe.int/en/web/common-european-

framework-reference-languages/cefr-descriptors-

search

Manual for anchoring exams to the CEFR

https://www.coe.int/en/web/common-

european-framework-reference-

languages/relating-examinations-to-the-cefr

Manual to anchor language education to the 

CEFR

https://www.ealta.eu.org/documents/resource

s/CEFR alignment handbook.pdf



Resources for statistics

Bibliography
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Bachman, L. F., & Kunnan, A. J. (2005). Statistical Analyses for Language Assessment

Workbook and CD-ROM.

Field, A. (2013). Discovering statistics using IBM SPSS statistics. Sage.

Web resources

Fulcher, G. Language Testing Resources http://languagetesting.info

Discovering statistics: https://www.discoveringstatistics.com/statistics-hell-p/



Questions and feedback are 

appreciated!!!

juzadel@upv.es

Julia Zabala Delgado

(Universitat Politècnica de València)


